Jim Mackenzie

| began my university studies at Monash in 1964bét Menzies was Prime
Minister, the White Australia Policy was still inrte, Aborigines were not counted in
the census, murderers could be executed, and Aastiavolvement in the Vietnam
War was beginning. Politically and musically, iasva good time to be a student.
The philosophical orthodoxy was the “ordinary laage” species of analytic
philosophy, embodied in Ryle (ed.) (1957) and Heud:) (1951, 1953, 1956). This
was the kind of analytic philosophy which R.S. Pe{@966) and Israel Scheffler
(1965) were about to apply to education, whereoild become known as “Analytic
Philosophy of Education”. The original was a swrblend of J.L. Austin and the
later Ludwig Wittgenstein. It is this which | amatically think of as philosophical
orthodoxy, which means that many confident assestabout “all previous
philosophy” drawn from French sources and refertiagally to Descartes or at best
to Hegel and certainly to systematic metaphysimsnd curiously antiquated to my
ears. Austin (who in 1950 had translated Fre@eisdlagen, 1884) and
Wittgenstein (who had worked with Russell and pal#id thelractatus Logico-
Philosophicus in 1921) each had a deep understanding of logichbth also avoided
even the appearance of systematic theorising.amnhytic tradition was not strong in
its understanding of the historical origins of greblems it studied, and in its
ordinary language form taken up by Peters hadedriftway from its roots in
mathematical logic and semantics. Other analyaiditions in philosophy (here the
textbook was Feigl & Sellars, 1949), particulaiipse in contact with philosophy of
science and of language, remained closer to logicsbowly broadened their
awareness of the history of philosophy.

My graduate work was in logic under Charles Hamfdimthor offallacies, 1970) at
UNSW, and his logic seminars engaged not only Wiéhneighbouring disciplines of
philosophy, computer science and linguistics, hith whe history of logic. The
commentary by Alexander of Aphrodisias on some $tatle’s logical doctrines
was one seminar topic | remember vividly. Alexareleommentary had not been
translated, but | had it in Greek, and | had Atiste original with a close translation,
a dictionary, a Greek grammar. Happily | got ner@ough to the gist of what
Alexander had said for the focus of discussiongtdhie logical questions at issue
between Alexander and Aristotle, rather than tlael@guacies of my translations.
Having learnt something is more pleasant than thegss by which one reaches that
state.

| spent a happy time at UNSW writing aA lsind not writing a PhD. | also
began teaching in the General Studies program,hwtricvided introductory courses
in humanities subjects for Engineering, Sciencen@erce, and Medical students.
Things that Arts students could do easily, likeakirng something in a historical
context, they found difficult; but at the same tjrtieey sailed through formal
manipulations of axiom systems which Arts studsirisggled with. It was a very
different kind of philosophy teaching from that whil had experienced as an Arts



student. | began trying to find a common languadk these students by reading
some of the textbooks in their major subjects, thed following up into the most
referred-to research papers.

Economic realities eventually drove me to takelktiine job and to write up my
PhD dissertation. These | did at Capricornia tasdiof Advanced Education (now
the University of Central Queensland) in Rockhampe a teacher of philosophy of
education, a field of which | knew absolutely nathiwhen appointed. Once | had
my doctorate, | began publishing papers on theclofdialogue. One in particular,
Mackenzie (1979), has received a flattering nunalbeitations, most of them for the
general framework of dialogue logic (which was tluélamblin) rather than for the
particular additions | made to it. | also begaiting book reviews of science fiction
and sometimes of philosophy, for the wedkbtion Review, where the reviews editor
was George Munster.

| returned to philosophy at the Universit Wollongong, and then oscillated
for ten years or so between philosophy and edutatio philosophy, | spent a year at
Pittsburgh studying under Nuel Belnap and Bob Boam@dnd later | did research on
bioethics with Peter Singer at Monash. In educatioere was a period evaluating
tertiary teaching. Beyond having been a studeditsateacher, | had no expertise in
this; but in fact the job mainly required not beamgnember of the Department whose
courses were being evaluated: there could be mcois that | was trying to increase
my own area’s share of teaching time. | also bebandid not complete, a course in
librarianship during a period of unemployment, #imas began to understand the
process of professional research.

| finally settled down in what was then quite agka(five people) philosophy of
education group in the Faculty of Education (nofAEducation and Social Work) at
the University of Sydney. The Faculty always hiaggs professed support for
philosophy of education; even so, those who retivete not replaced, and | am the
sole remaining practitioner in the Faculty. My pedtions continued to be mostly on
dialogue logic, but gradually | began writing orilpsophy of education as well.
There was more opportunity to achieve the pleastaie of having learnt something
and to notice incongruities than in dialogue logibere one is tied to the structures
of Zermelo-Fraenkel set theory. My papers wereadler my own name, J.D., or
more recently Jim, Mackenzie, except one which aszsibed through editorial error
to a Jim McKenzie (2002). Academic journals hatreeowvise accepted that whatever
my failings, | do at least know how to spell my oname.

Philosophy of education needs to be taimgbchools of education because
reflective teachers formulate for themselves phjbdscal questions — about the
nature and validity of knowledge, about values,ulioe purposes of schooling,



about the relation of education to other humanrprises, to justice, to science, to
history, to government. If they have studied sqinéosophy of education courses
then they are aware that there are traditionssafugising such questions, and perhaps
remember the names of some authors or texts witthvib begin researching them.
They also have a clearer idea of what is neededoize or to refute an idea than
seems to be conveyed in at least some of the daodisariplines they may have
studied. (I know it's not entirely their faulthlve continued to look at the textbooks
my students are reading for their other subjedfsthey have not studied any
philosophy of education, there is a risk that thélyimagine themselves to be
pioneers in a totally new field of inquiry, witha@ts of mind-jangling naivety. For
examples we do not have to look far.
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