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Prof. Sharon Bailin XE "Bailin, Prof. Sharon" , Email: Sharon_Bailin@sfu.ca
Faculty of Education, Simon Fraser University, Burnaby, Canada
Creativity and Culture
The conception of creativity which is widespread in modern, western societies in general, and in the arts in particular, is connected centrally  with notions of originality, individuality, freedom, and authenticity. There is a premium placed on originality in contemporary arts, and we tend to value works which we believe are free and authentic expressions of the individual’s inner being.
Because this conception of creativity reflects a taken-for-granted understanding of artistic creation (at least in North America and many modern/western societies), we tend not to recognize the underlying epistemological, metaphysical, and aesthetics assumptions upon which it is based nor to question whether the view of creativity is universal and whether the assumptions are shared by people in other contexts.
In this paper, I shall look at the extent to which the modern western conception of creativity is universal or is specific to particular cultures. I shall do this by examining the nature of artistic creation and the conception of the artist in several non western, non modern contexts (Balinese, Chinese, and early Renaissance) in the context of the set of philosophical assumptions on which they are grounded. I shall further explore the implications for arts education of this cross-cultural analysis.


David Beckett XE "Beckett, David" , Email: dbeckett@unimelb.edu.au
Associate Dean (Development), The University of Melbourne
Acting With Things:
Distributed Agency and Practical Judgement
Agency and its distribution amongst humans and non-humans is a timely issue in thinking about new approaches to learning, especially those that arise in adults’ workplace experiences, where technology, especially for information and communication, is ever more prominent. 
But care is needed, since the attribution of agency to inanimate objects is patently absurd. Current epistemological and ontological innovations by Michael Luntley (UWarwick, UK), Karen Barad (Mt Holyoke College, USA) and an argument for ‘giving artefacts a voice’ (Scott Waltz, 2004, in Educational Theory 54 (2)) are examined to show in what sense humans’ acting with things co-implicates things as ‘social actors’. Some empirical examples show how this analysis has significance for practical judgement, and the paper closes with three critical issues requiring further argument, which I hope the Conference will provide. An earlier version of this paper was given at the PESGB Conference, New College, Oxford in April 2004. 


Peter H. Bennett XE "Bennett, Peter" , Email: pbennet2@bigpond.net.au
PhD Student, ACU National, Melbourne
Education as Testimony
In this paper I argue that the primary source of our knowledge and belief is the testimony of others and that the notion of epistemic independence has no substantive (epistemological) purchase.  Further, I argue that we are both epistemically dependent and interdependent to such a degree that we can only see the world as others do, that we live in an interpreted world and therefore are not able to ‘see’ it as it is, in itself.  I extend the Kantian notion of what can be experienced to develop a second tier theory of what it is possible to know, in virtue of our status as epistemically dependent beings.
It is argued that the emergence of consciousness and mind is linked to our doxastic practice in such a fundamental way, that our very sense of being, of who and what we are, arises out of the testimony of others.  I argue that education is testimony and that its role in the emergence of human beings, of being human, is fundamental and all pervasive.


Lexie Brans XE "Brans, Lexie"  Email:lexie.brans@bigpond.com
PhD student, Monash University
I've done ethics now": some  perspectives on codes -of ethics-as defacto teaching policy in  nursing"
There are many professions who have a Code of Ethics and the nursing profession is no exception. The Code of Ethics for Nurses in Australia was first developed in 1993, and revised in 2002. It is complementary to the International Council of Nurses Code of Ethics (2000). The Australian Code has six Value statements each with explanatory notes. 
The Australian Nursing Council represents all nursing regulatory authorities in the country. The Council requires all nurses to demonstrate competence in the areas encompassed by the Code of Ethics, not only on graduation, but throughout a nurse’s career. It is mandatory then for some form of education in ethics (or values) to be incorporated into all nursing curricula in Australia and arguably, on a global basis as per the International Council of Nurses Code of Ethics.
The Code of Ethics for Nurses in Australia reflects the so called principilism approach of the seminal authors Beauchamp and Childress ( 2001). Yet at the same time the nursing literature is calling for a new approach to ethics in nursing, one that places emphasis on relationships as expressed for example in virtue ethics, narrative ethics and combinations of all three.  
This paper is an exploration of the issues these conceptual tensions create. It also offers some implications for the teaching of ethics in nursing that may help to shape nursing curricula. 
Beauchamp T.L. & Childress J.F. 2001. 5th ed. Principles of Biomedical Ethics. Oxford University Press. 


Dr. Nesta Devine XE "Devine, Dr. Nesta" , Email: nesta@waikato.ac.nz
Senior Lecturer, University of Waikato, New Zealand
Trans Tasman Representative, PESA
Democracy, Education and the Subject.
The term ‘democracy’ has been reinvented of recent years to mean something relating to choice, accountability, and the choosing subject,. Yet, there are other histories of democracy in education which have different implications for choice, accountability and the subject. In this paper I look at the account of democracy offered by James Buchanan and Gordon Tullock in various books and papers and consider the kind of educational subject which is interpellated, called into being by this account, and its implications in the world of educational policy, administration and the classroom. This account is in high contrast to the visions of democracy, the subject, and the pedagogic relation offered by writers like Butler, Derrida, Foucault and Deleuze – the intellectual offspring of Nietzsche and Heidegger.  Each of these writers reject the neo-liberal version of democracy and the subject, and offers a rather more complex account of democracy to come, and the kind of pedagogic relations which might be found in such a context.


Dr. Peter Drum XE "Drum, Dr. Peter" , Email: P.Drum@patrick.acu.edu.au
Lecturer, School of Philosophy, ACU National, Melbourne
The forgotten virtues:The intellectual virtues in Aristotle (and St Thomas Aquinas).
Modern accounts of the virtues often do not mention the intellectual virtues, as if people might be good without them. This is in sharp contrast to the Aristotelian/Thomistic account, where the intellectual virtues are required for good living. It is argued that the latter is correct, and that this has notable implications for education.


Prof. Duck-Joo Kwak XE "Duck-Joo, Prof. Kwak" , Email: djkwak@konkuk.ac.kr
College of Education, Konkuk University, Korea
Values Education for the Virtue of Private Citizenship:
A Humanistic Approach drawing upon Cavell’s Skeptical Recital  
Values education in the West these days tends to take two forms: character education for the inculcation of trans-cultural moral basics as personal virtues, i.e., justice, honesty, or loyalty, which is based on Aristotelian ethics and moral cosmopolitanism combined, and citizenship education for the cultivation of perspective-sensitive attitudes as democratic virtues, i.e., tolerance, social responsibility or political literacy, which is based on moral perspectivism. Emphasizing one kind of virtue than the other, so susceptible to the danger of moralizing or politicizing values education, respectively, both forms of values education seem to fail to adequately accommodate the demands of modern liberal society for a mixed citizenship, i.e., “private citizenship” in Bruce Ackerman’s term. This paper will introduce the concept of private citizenship to propose for values education and show how it can be educationally plausible by relying on Stanely Cavell’s moral perfectionism. The key challenge here is to show how personal virtues can be cultivated in such a way to be motivated to develop democratic virtue. Cavell’s moral perfectionism, directed to the cultivation of moral perception, will be shown to open us a moral possibility in which we are led to shift our perspective across private and public morality in pursuit of being good. 


Dr. Henk Eijkman XE "Eijkman, Dr. Henk" , Email: Henk.Eijkman@CeLTS.monash.edu.au
Senior lecturer, Higher Education Development Unit, Monash University. His interests lie in the political sociology of higher education curriculum and pedagogy.
Contingency, curriculum and solidarity: a social constructionist response to the academic divide in Australian Higher Education. 
How can curricular practices in higher education contribute to equitable outcomes for students from marginalised social groups when, for a decade and a half, access programs have failed to do so? Having argued elsewhere that achieving structural, as opposed to individual, equity outcomes calls for a response to the role of curricular practices in disprivileging the discourses of marginalised social groups, it is also important to recognise that robust frameworks for higher education curriculum tend to be the exception rather than the rule, especially vis-à-vis equity. Curricular practices still tacitly draw on empirical cognitive psychology firmly entrenched in foundationalist assumptions. This paper, as a work in progress (gamely) contributes to the debates between analytical philosophers and their post-Nietzschean European and American pragmatist counterparts by putting the case for an antifoundationalist approach to curricular practice in higher education. Drawing especially on Rorty, two criteria for inclusive curricular practices are proposed; contingency and solidarity. The significance of the paper lies in its application of contemporary antifoundationalist thinking to higher education by proposing a social constructionist framework that enables more epistemologically inclusive curriculum design options, which are intrinsically more open to discursive diversity and social inclusion.


Prof. Penny Enslin XE "Enslin, Prof. Penny" , Email: enslinp@educ.wits.ac.za
University of Witwatersrand, South Africa
Between Europe and Africa: against regionalism in citizenship education
The consolidation and extension of the European Union in 2004 promises the growth of political structures beyond the nation state. One view of this development is that it is offers a model of regional democracy as a move towards the longer term objective of cosmopolitan democracy. A prominent defender of regionalisation is David Held. This paper will question Held’s optimism. The argument will be cast within the framework of recent theories on cosmopolitan justice and cosmopolitan citizenship. 
The paper will note that European citizenship gives citizenship rights and benefits to millions of Europeans. Yet it will also emphasise that the prospects for educating for citizenship and its democratic exercise in developing countries are subverted by weak democracy, a fragile civil society, and ongoing and increasing poverty that is largely a consequence of the economic and political domination of the rich states of the north.  
If these concerns are well founded, they raise important questions about the aims and conceptualization of education for European citizenship. A regionalism that strengthens Europe while leaving democratic citizenship underdeveloped in poor countries is highly problematic. For although Africa has recently revived the African Union, the strengthening of Europe and its citizens’ power, in a regional structure that pursues European interests as successfully as it already does, will favour European interests, not democracy and the benefits of citizenship elsewhere. Equality between the world’s regions is also a matter of developing assertive, critical, participatory citizens in all states, so that global justice can be pursued among partner communities equally able to assert their claims. These observations prompt the conclusion that only cosmopolitan or global citizenship can provide a defensible basis for citizenship education.


Sandy Farquhar XE "Farquar, Sandy" , Email: s.farquhar@ace.ac.nz
PhD student, University of Auckland
Ricoeur and narrative identity - valuing difference  
The education of young children can be seen to be concerned with developing life stories. Paul Ricoeur’s notion of narrative identity develops the idea that the text tells us some truth about the world and that it is through the narrativisation of text that we construct meaning and value. Ricoeur’s treatise on time and narrative resurrects the story form of discourse from the ancient Greek, as a preferred representation of reality and argues that narrative is an ethical way in which to represent reality. To me, the idea of narrative resists attempts at closure or ‘one truth’ thinking, and celebrates the unfinished nature of ongoing stories through the valuing of difference. By using narrative identity I am attempting to examine the multiple characterisations of the young child and the variety of story lines in the education of young children in Aotearoa/New Zealand. 


Peter Fitzsimons XE "Fitzsimons, Peter" , Email: peterfitz@attglobal.net
University of Auckland
President, PESA
Third Way – Values for Education? 
Under the business rationality of managerialism, commodification of education facilitates the production and consumption of knowledge as information.  Recent calls for a ‘third way’ (Giddens 1998, 2002) are a thin disguise for an intensification of managerialism and the responsibilisation of individuals in a heavily prescribed social space.  In a regime where the individual is increasingly harnessed for economic production, the possibility of social critique is dissipated and rendered counterproductive.  Any nostalgia for a return to critical traditions or to the certainty of the liberal disciplines could become a recipe for marginalisation and possible exclusion from the educational discourse and from the qualification register.  As critical faculties of universities are systematically dismembered, the ‘museum’ of educational philosophy may have little place in a technologised world of skill production and the competitive consumption of accredited qualifications.  This paper is an unashamed stand for problematising the basis on which we might make educational decisions, and a strong call for ethical justification of educational direction.  


Ruth Gasson XE "Gasson, Ruth" , Email: Ruth.Gasson@dce.ac.nz
Senior Lectuerer Education, Dunedin College of Education
Children and Work: The right to be heard
When New Zealand ratified the Convention on the Rights of the Child (UNCROC) it placed a reservation against Article 32. As well as protecting children from workplace exploitation Article 32 requires governments to legislate a minimum age for employment. However Article 3 of UNCROC requires governments to act in the best interest of children, and the government suggested it was acting in the best interests of children by placing the reservation.  Furthermore Article 12 provides children with participation rights and gives them the right to have their views considered in matters that affect them. State legislation of a minimum age for employment is a matter that affects children. A recent survey found that 31% of participating school children were employed, and most did not want the New Zealand government to legislate a minimum age for employment. The New Zealand government is in the process of re-examining its stance on the reservation. This paper examines New Zealand’s reservation against Article 32 in the context of other UNCROC provisions, especially Articles 3 and 12, and in the light of a survey of 1500 school students aged between 11-15 years. 


Andrew Gibbons XE "Gibbons, Andrew" , Email: dooda@xtra.co.nz
The School of Education, University of Auckland
and
Richard Heraud, Email: richardheraud@hotmail.com
The Department of the Theory and History of Education, University of Barcelona
The problem of forming concepts regarding ‘the creative’ in contemporary western education. 
The complex interaction between creativity and education has many forms.  These forms facilitate a variety of learning experiences within contemporary western education sites.  This said there are questions as to how and where educators and theorists believe creativity exists within the educational setting, and whether the claims they make reflect the lived experience of ‘the learner’.  This paper will address the above topic in the form of a dialogue that will be based upon Oscar Wilde’s ‘The Decay of Lying’.  The presenters will consider the creative possibilities of the programmatic and performative educational paradigms, with a particular interest in focusing upon the problem of forming concepts regarding what might be understood to be ‘the creative’.


Clinton Golding XE "Golding, Clinton" , Email:cgolding@unimelb.edu.au
Lecturer in primary SOSE and the Thinking Curriculum, Department of education, 
policy and management, University of Melbourne
Intellectual progress in education – beyond right and wrong answers
In education making progress on an intellectual level is not fully understood or valued. Teachers and students understand the idea of right answers and wrong answers and they see intellectual progress as getting the right answer. This is a very superficial view of what counts as making progress intellectually. A more detailed view of intellectual progress might be a step-by-step progress from lack of understanding to full understanding, so it is more than just all progress or no progress. However, this view still measures understanding or progress against some end-point which the students have to grasp but which the teachers already have – the ‘right answer’ or ‘complete understanding’.
This paper presents a view of intellectual progress that is closer to the real world where knowledge is problematic and there are no pre-decided ‘right answers’. This view of intellectual progress will give the means to evaluate whether new views, ideas or questions have moved us forward or not. This view of intellectual progress, if understood and valued by teachers and students, will enable students to make intellectual progress in many more ways than ‘getting the right answer’.


Assoc. Prof. Elizabeth Grierson XE "Grierson, Assoc. Prof. Elizabeth" , Email: elizabeth.grierson@aut.ac.nz
Head of Research and Staff Development, Auckland University of Technology
The Creative Subject: towards a philosophy of ‘creativity’ in an environment of globalised performativities.
Creativity has become the new buzz word of innovative growth and enterprise development for national and global economies. Whose ‘enterprise’ and how is such ‘development’ framed, by whom and for whom? As economic enterprise is folded into educational policy and practice, and higher education responds to globalised performativities of knowledge transfer, the concept of ‘the subject’ or ‘human person’ is undergoing philosophical and practical reconstructions. In exploring these questions the research examines the making of the ‘creative subject’. It seeks to expose the discursive regimes of power that both produce and regulate knowledge and the human subject as a ‘creative’ site of progress. Revealing shifts in meaning and value that occur historically and in the present, the paper focuses on the ‘creative subject’ in three conceptual moments of political construction: (1) is the liberal humanist discourse of expressive individualism with particular examples drawn from the fields of fine arts and art history; (2) neoliberal market discourses where liberal bourgeois values reconstitute a conceptual marriage in the expressive union of ‘creative subject’ with homo economicus, the latter feeding off the former for its lineage; (3) global discourses of knowledge transfer where creative enterprise, creative innovation and creative industries are naming the territories of value in educational research, funding and knowledge generation. It will be seen that each of the three discursive sites, while making appeal to the national or global common good, are privileging a philosophical regime of individualism that is effuse with utopian concepts of origin


Bruce Haynes XE "Haynes, Bruce" , Email: b.haynes@ecu.edu.au
Secretary/Treasurer PESA
Why should we regard teaching as a tradition?
This paper is something of a response to Nel Noddings (2003, p. 241) comment that “it is more nearly right to describe teaching as a practice than as a profession, and there is more to be gained by doing so.”  Distinguishing features of bureaucracies, professions, practices and traditions are considered to see which may be better to describe teaching for identified purposes.


Dr. Felicity Haynes XE "Haynes, Dr. Felicity" , Email: fhaynes@cyllene.uwa.edu.au
Graduate School of Education, The University of Western Australia 
Authenticity and making meaning in the classroom.
I presented at the 2003 PESA conference a paper on the implications of disregarding authenticity in the behaviorist, pragmatic and formalist manifestations in promotions of creativity in the classroom. This paper attempts to further justify the reintroduction of the concept of authenticity into classroom discourse and practices, by constructing a relational theory of self, using Brown’s  work on imputation of authenticity in assessment (EPAT 2001), Sidorkin’s relational pedagogy, Maxine Greene’s existential writings and Vygotskian cognitive psychology. It will argue that this relational view of authentic self is compatible with the arguments of materialists Dennett and Churchlands who seek to deny its contemporary value. It will also discuss the relevance of Searle’s realist theory of consciousness  to relational pedagogy by showing how authenticity emerges from intentional and purposive connections between mind, heart and body in a complex and dynamic Borromean knot of relations.


Dr. Gregory Heath XE "Heath, Dr. Gregory" , RMIT University
Learning to Be Free: A Reflection on Hannah Arendt’s Study of Willing  and the Human Condition.
In The Human Condition published in 1958 Hannah Arendt argued that the human condition is to be in society and the fundamental values for this were those of “labor, work and action”.  This was a world in which thought, and indeed love, were largely absent from the polity of the day, yet she argues they are necessary for the human condition leading to happiness.  However, since her writing the world has changed in a way that needs a re-examination of Arendt’s ideas.  The world is now a highly mediated world in which the human condition has become qualified by the forms of mediation. The key human values are now centered around communication and symbolic production with significant consequences for the understanding of education.


Sandy Jump XE "Jump, Sandy" , Email: sjump@uiuc.edu
Doctoral Student, Philosophy of Education, Educational Policy Studies, University of Illinois at Urbana-Champaign
Internationalizing “Individual” Grammar
Jean-Luc Nancy and Wittgenstein on Aspect Learning
“Realizing that a talent for speaking differently, rather than for arguing well, is the chief instrument of cultural change.” 
 [Rorty, Contingency, Irony, and Solidarity, pg. 7]
Although the quote above has at first sight an interesting proposition, one must wonder to what extent Rorty has it wrong.  Should Rorty be pointing to the importance of changing tropes perhaps he isn’t far off from Wittgenstein’s concern to ‘cure the ills of society’. To change tropes is to change words or concepts that have exhausted themselves in modern day society, i.e. sovereignty.  Doing so would involve perspicuity---speaking clearly by thinking differently or through multiple meaning, attention, and focus.  In the time of the sophist, speaking differently and arguing well was an act of the art of persuasion.  Although many philosophers found sophists of Plato’s time inimical, sophists have today shown us something very important about the art of persuasion; and as such, about the concept of belief.  Sophists held that the art of persuading came down to the concept of “belief” as it is constituted by feeling (sensation) and thought.  Without these two elements of, if you will, the body and mind, one gains only half of the world, its individual culture, reason, and grammar.  In other words, as Wittgenstein would say: “That we use the sentence is clear, How we use it is the question (PI, §366).”  
Sophists found many ways of manipulating sentences, words, concepts, and ideas that would allow the average person to have access into what until them, only the elite class had access, education.  Through the sophists, education became a commodity on wheels, going from door to door of every person’s house that was willing to barter “food for thought.”   As such, the art of thinking became sensationalized, manipulated, and as many intellectuals from there on experienced, a dangerous thing.  But the capacity to manipulate language isn’t always a bad thing, for in moments of teaching different aspects of learning such a skill becomes crucial to a child’s way of trying to understand his/her world.  The art of manipulation involves a world of skill, or the general good that can be captivated in the moment of individual grammar.  Such a skill plays an important role on how a child comes to be an adult, and with which words she chooses to identify herself, politically, ethically, and philosophically.  This, in essence, is what determines the attitude a student will incur over time about the world at large. 
Language as culture comes down to one’s attitude of meaning, or character of judging. Philosophers like Jean-Luc Nancy and Wittgenstein pay close attention to the aptness of language, and the importance of changing tropes.   Their main goal is to pull language out of its passive role, and bring it into its active role.  Actively, language can serve a political, ethical, and educative function via its manipulated senses---through which it can hide, share, and compromise elements of the world of politics, ethics, education, etc.  Today, I would like to work with these same concerns that govern Wittgenstein’s investigations in Remarks on the Philosophy of Psychology, volumes I and II, and Jean-Luc Nancy’s Being Singular-Plural.  I shall work on three very close themes that thematically connect Wittgenstein’s aspect learning and Jean-Luc Nancy’s singular-plural.  These themes shall work around the importance of internationalization in the development of human persons.


Jim Mackenzie XE "Mackenzie, Jim" , Email: j.mackenzie@edfac.usyd.edu.au
School of Policy and Practice, Faculty of Education and Social Work, University of Sydney
Education and Dissent 
Among the values necessary for a democratic polity is the value of dissent, which is intimately related to the personal quality of autonomy.  Conversely, that quality is fostered and strengthened by democratic institutions and by the space which they open to dissenting opinions.  Despite this, there is little evidence to suggest that  the democratic value of dissent is much promoted in schools, even in democratic states.  My paper will argue that autonomy, and the dissent to which it gives rise, can be fostered in schools by what may be called an adversarial curriculum


Dr. Janet Mansfield XE "Mansfield, Dr. Janet" , Email: j.mansfield@auckland.ac.nz
University of Auckland
Researching Women
In this report, the Women on Campus research group aim to contextualise our own existence and image the performances of what we have named Researching Women within the coercive and self-regulatory system of tertiary education at Auckland University of Technology (AUT). The collection and analysis of data concerning research outputs by women through quantitative analysis in the first instance, has marked the terrain for asking further questions through different approaches. We examine researching women in both the global and the local context, highlighting in a preliminary way some of the barriers to the fullest participation of academic women. Knowledge about researching women is constructed as a site of contestation in a literature review that involves some critical processing and goes beyond an annotated account of the literature.


Don Margetson XE "Margetson, Don" , Email: dbmargetson@uqconnect.net
Retired from Griffith University, Brisbane
Is education still possible?  Intrinsic value, wholeness, and problem-focused education
Instrumentalist justifications of human activity have largely eliminated considerations of intrinsic value from contention in policy-making.  Understanding of the public good, reduced in Benthamite utilitarian manner to quantitative comparisons of utility in terms of financial calculation in a narrow economistic view, has led in higher education to the “downsizing” or abandonment of many university activities, including in education.  Millian defences against attack by appeal to a “higher ground” of “intrinsic value” have apparently carried little or no weight among policy-makers.  The paper argues that, as a result of misconceived relations between intrinsic and instrumental values, defences on grounds of intrinsic value have exacerbated the threat to the very activities they have sought to defend.  Policy-makers are right to give little weight to such defences but wrong to dismiss activities typically defended on grounds of their intrinsic value.  The paper considers a more coherent, holistic, conception of intrinsic and instrumental values in relation to a recent critique of evidence-based teaching.   This dissolves opposition between intrinsic and instrumental values, enabling a better defence of activities usually defended on grounds of intrinsic value.  Implications of the conception for educative quality, with particular attention to the potential of problem-focused education, are considered.


Elaine Mayo XE "Mayo, Elaine" , Email: Elaine.Mayo@cce.ac.nz
Christchurch College of Education
Toward collective praxis in teacher education
This paper calls on literature from the new sciences (in particular, complexity theory related to self-organising systems and emergence) and from post-structural and pragmatic philosophy. The aim is to identify ways in which this theory might be made more accessible to teachers while at the same time arguing its relevance to ongoing teacher education and research.  The paper highlights the need to move beyond psychological models of a person as an autonomous individual, the need to investigate how knowledge is constructed collectively through discourse, and the need to identify ways in which knowledge shapes individual and collective choices about how to act, and subsequent understandings of the consequences of action.    
A shift toward collective praxis in teacher education is a shift toward the development of a more collaborative, articulate, theoretically informed teaching profession where a shared goal is to foster learning through ongoing research, collective knowledge construction, and robust conversation.  I suggest that critical and collaborative forms of reflective practice which are informed by the theories articulated above can provide fresh insights into the choices teachers have available to them within the complex settings which are their classrooms.


Marjorie O'Loughlin XE "O'Loughlin, Marjorie" , Email: m.o'loughlin@edfac.usyd.edu.au
University of Sydney 
Global citizenship and values : a critique  
What is global citizenship? Have the pre-conditions for a viable global citizenship been laid and if so what are these? What values seem to be implied in practicing global citizenship? How can such values be brought to bear globally on various kinds of emancipatory social project?
The idea that there now exist forms of global public opinion  created and sustained through technological change generally, and developments in mass media in particular, is sometimes taken to mean that the pre-conditions required for global citizenry already exist. New forms of flexible, mobile subjectivities with access to unprecedented opportunities for cross-national communication  suggest new opportunities for the exercise of human freedom. But what exactly are the outlets for expression of global citizenship at present, and how are values implicated ? Building global citizenship on a large-scale with view to participation in emancipatory social projects is a difficult task. It will involve the democratisation of the globalising process. In this paper I explore some of the difficulties both conceptual and practical. I argue that much of current argumentation is flawed and in need of re-focusing. Throughput the paper I identify some of the pitfalls of insisting upon a local/global dualism in thinking about citizenship and civics education.


Dr. John Ozolins XE "Ozolins, Dr John" , Email: J.Ozolins@patrick.acu.edu.au
Head of School of Philosophy, ACU National, Melbourne
Vice President, PESA
Debating educational values: good citizens or good persons?
In recent times conservative politicians have hijacked the debate about values in education by claiming that there is a far greater emphasis on values in private schools than in public schools. This claim, coupled with the populist assertion that government schools are hotbeds of political correctness, focuses the debate about values largely on the differences between government and private schools. This distracts us from the main discussions about values. Granted that there can be no neutral stance on values and so schools whether public or private will impart values, underlying the anxities voiced is a more serious question about the nature of the values with which education should be concerned. The more important issue is the question of whether schools should be concerned with the inculcation of the values of good citizenship or with the values of the good person. 
In this paper, I discuss Rawls’s political liberalism and claim that it offers an inadequate account of the relationship between public and private values. It is argued that this split cannot be sustained and that part of the robustness of democracy is the constant interplay between different conceptions of justice and the common good. I conclude that although there is some purpose to be served by civics education, it is far more important that persons receive an adequate moral education. Civic education in its most salient respects is moral education.


Dr. Annette Pedersen XE "Pederson, Dr. Annette" , Email: apedersen@stmarys.wa.edu.au
Writer/Teacher 
St Mary's Anglican Girls' School, WA
Selections from a Classroom Notebook 
Outcomes education from primary through to tertiary level is a recent innovation in Australian education. Arguably the foundational principle of outcomes is economic rationalism. In late capitalist society production related to profit is still divorced from social and ethical considerations. This has important ramifications for education. Recent debate about the necessity for the inclusion of ‘values’ in current curricula is clear evidence that something is missing from outcomes. This paper explores the notion of a civil society in relation to contemporary pedagogic practice and argues for the necessity of ethics. In so doing I look to Antonio Gramsci’s proposal for the ‘organic intellectual’. If the intellectual has a role of ‘conscious responsibility’ to provide a link between members of society, surely that is also the role of a teacher? 


Thomas Pogge XE "Pogge, Thomas" , Email: tp6@columbia.edu
German political philosopher, Columbia University, New York City
Currently professorial research fellow at the Centre of Applied Philosophy and Public Ethics (CAPPE) at ANU
World Poverty: Explanations and Responsibilities
We citizens of the affluent countries tend to discuss our obligations toward the distant needy in terms of donations andtransfers, assistance and redistribution: "How much of our wealth,if any, should we give away to the hungry abroad?" This way of conceiving the problem is a serious moral error, and a very costly one for the global poor. It depends on the false belief — widespread in the rich countries — that the causes of thepersistence of severe povery are indigenous to the countries in which it occurs. There are indeed national and local factors that contribute to persistent poverty in developing countries. But global institutional rules also play an important role in its reproduction, in part by sustaining the national and local factorsthat affluent Westerners most like to blame for the problem. Since these rules are shaped by our governments, in our name, we bear moral responsibility not merely by assisting the distant poor too
little, but also, and more significantly, by harming them too much.
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Freire and Dostoevsky:Uncertainty, Dialogue and Transformation
This paper undertakes a critical comparative analysis of key themes in the work of Paulo Freire and Fyodor Dostoevsky.  Paulo Freire’s name is a familiar one for most educational theorists in the Western world.  Questions about education and values were at the very heart of Freire’s theoretical and practical work.  Fyodor Dostoevsky,  while deeply concerned with values, had little to say directly about education.  A Russian writer of the nineteenth century, he is best known for his fiction, and particularly for his major later works: Crime and Punishment, The Idiot, Demons, The Adolescent, and The Brothers Karamazov.  In this paper I try to show that Dostoevsky allows us to deepen our understanding of key Freirean ideas.  Equally, by paying attention to Freire’s pedagogical theory and practice, we can come to appreciate Dostoevsky’s novels in a fresh light and enhance our ability to learn from them.  The paper begins with brief comments on the biographies, political views and writing styles of the two thinkers.  Attention then turns to the importance, for both Dostoevsky and Freire, of uncertainty, dialogue and the interplay of different voices. This leads to a broader consideration of the relationship between reason and emotion, and the significance of the concept of love, in the work of the two writers.  It is argued that for both Freire and Dostoevsky, education is a difficult, complex, lifelong process of transformation.  The penultimate section of the paper explores aspects of the transformative process in the lives of some of Dostoevsky’s characters and in Freirean pedagogy.  The paper concludes with brief remarks on weaknesses, points of difference and compatibility, and possibilities for further study in the work of Freire and Dostoevsky. 
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Can children really think?  A look at Philosophy for Children and the Living Values program.
Children have traditionally been viewed as receivers of knowledge and values, but what about children as analytical thinkers and as transmitters of values?  Child development theorists, such as Piaget and Kohlberg, place very real constraints on what children are able to think and the kinds of values they are capable of holding at various stages of their development.  But this is being challenged, in the name of philosophy.
This paper will cast a reflective eye on the philosophical underpinnings of two curriculum examples where primary school children are being encouraged to display analytical thinking skills and transmit their values, to each other and to adults.  In the case of the philosophy for children movement, there is a quite explicit attempt to induct children into philosophical reasoning. The philosophical underpinnings of the second example may appear more implicit; nevertheless the Living Values Education Programme shares many of the assumptions of the more explicit approach. Young children are encouraged to reason out the values they share, particularly the 12 core values highlighted in the Programme.   However, it is not only in what they say that they contribute to the creation of communities of inquiry in their schools and classrooms, it is also in what they do, in helping to establish values-based learning environments. 
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Can the synaptic self have values and make choices?
Given that many in neuroscience believe that all human experience will eventually be accounted for in terms of the activity of the brain, does the concept of values in education make sense?  And, are we not headed for a singly deterministic notion of the self, devoid of even the possibility of making choices?  One obvious objection is that this does not tally with our experience - we can espouse values and do make choices.  But perhaps this is simply appearance.  Following Macintyre, the language of values and choices may no longer be coherent.  Moreover, the way in which we encounter other selves and account for their actions as moral agents is perhaps questionable.  Maybe we need to begin to address others, including the children we teach, as synaptic selves and account for their actions as entirely neuronally determined.
This paper will argue that neuroscience need not lead to such pessimistic conclusions.  On the contrary, it was the modern concept of the self, underpinned by a mechanistic and deterministic concept of science, which threatened to reduce our being to that of robots.  Neuroscience can point a way out of this dilemma.  Values in education not only makes sense, their inclusion is more pivotal than hitherto imagined
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This paper purports to introduce some recent international scholarship on the philosophy of Gilles Deleuze with regard to the problematics of thinking, learning, communication, and moral education in general. The potential of Deleuze and Guattari's philosophical thought for educational theory is being eagerly explored around the world; such an eventrepresenting a significant advance in the philosophy of education.
Deleuze and Guattari explicitly referred to their own philosophical method as Geophilosophy, privileging geography over history and stressing the value of the present-becoming. The new scholarship on Deleuze does contest the very identity of the philosophy of education thereby contributing to its becoming-other by virtue of its individuation by haeccity. The new philosophical mode is one of an infinite learning embedded in experiential situations and singular events: new concepts are continuously created as a means for revaluation of experience.
Deleuze and Guattari employ a biological metaphor of rhizome as a symbol for multiple becomings, that is, moral and intellectual development, growth, and enlargement of individual and collective consciousness. Learning from experience contributes to the multiplication of rhizomatic lines that engender the uncharted and unbounded territory of new knowledge and new modes of existence.
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The Axiology of Existentialist Distance Education Pedagogy
This paper sets out the extent to which Heidegger was of assistance in a practical educational development project. It suggests that Heidegger’s ideas about technology helped to set out the boundaries of possibility for the project. The boundaries derived from the project’s being in the context of state schooling that requires an inherently and necessarily violent pedagogy. The characteristics of students were more adequately described by considering Young’s development of Heidegger’s concept of culture.
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The Right, the Good and the Nice: Rival Paradigms in the Ethics of Educational Research?
Anyone looking into the ethics of educational research will see that different perspectives exist there, just as in research methodology. Hence, choices have to be made, commitments stated and if possible defended. Having a range of incommensurable paradigms is an undesirable situation. Is there an alternative to either making some arbitrary choice or attempting an eclectic construction which may not stand up under close analysis? Here I consider the claims of a problem-solving approach to provide a way forward, in the spirit of a remark attributed to Karl Popper: "We cannot make ethical judgements, but we can make ethical decisions."
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Tolerance, Free Speech and Critical Thought.*
Among the values of a liberal society are those of tolerance and free speech.  Tolerance requires that we refrain from exercising our power over the beliefs and actions of others even when we profoundly disagree with them. Thus, tolerance is essentially negative, requiring us only to refrain from interfering with what another believes or does.
Liberal societies also value free speech. This requires that we allow others to say what they think even when (especially when?) we profoundly disagree with them or find their views obnoxious.  This too is essentially negative: we are not required to assist others to exercise their freedom of speech (eg by providing a platform or organising amplifiers for their speeches) but only to forbear from impeding them.  Thus, traditionally free speech has been viewed as one aspect of tolerance: In the matter of free speech, A tolerates B  when A does not interfere with B’s statements though A does not agree with them and may find them offensive. (Different aspects of tolerance are required in relation to conscientious behaviour, religious rituals, or cultural practices).
It has long been recognised that neither tolerance nor free speech is an absolute value:  a huge literature since John Stuart Mill has made the point that tolerance cannot be extended to the intolerant or to views and actions that are harmful to individuals or destructive of the liberal society in which they occur. Similarly, the right to free speech is limited by the ‘harm principle’: we are not, for example, free to defame or to lie.
It has not been so readily acknowledged, however, that there are occasions in which the right to ‘free speech’ cuts across the virtue of tolerance. An instance would be those situations in which, we might allow a person or group to insult the cherished values of another person or group eg by lampooning their religious beliefs or cultural practices.  On this account, free speech is arguably an attack on tolerance. To avoid this, tolerance would have to be seen as a positive virtue: it requires us to actively protect the values and sensitivities of others, not merely to allow them to exist.
A further problems arises because a liberal society is committed to truth. (One of the major defences of both tolerance and free speech is that without them truth might be suppressed.)  Since truth requires an active engagement, critical thought is desirable; unless one is critical, truth is unlikely to be found. But, as normally expressed, neither tolerance nor free speech require truth: they do not even require  sincerity. On this standard account, all beliefs and actions are protected regardless of their epistemological status. False beliefs and nutty practices are protected equally with true beliefs and   sensible practices.   What then is the relationship, in a liberal society, between the values of tolerance and free speech on one hand and the value of truth and rationality on the other?
These dilemmas are particularly acute for education in a liberal society. Schools are supposed to initiate the young into the values of the society and these include tolerance and free speech. But since the two are in some tension with each other, a genuine initiation will involving discussing and modelling in schools the ways in which the values of one are to be restricted by the values of the other eg that free speech cannot include insults to members of minority groups (because we must tolerate them).
Even more problematic, however, is the fact that schools in a liberal society are supposed to foster critical thinking.   A programme of critical thinking would surely uncover the fact that many religious beliefs and cultural practices rest on assumptions that are, to say the least, highly dubious and arguably false.  To point this out either specifically or in general terms will tend to undermine the value of tolerance and restrict the use of free speech.
Is it, then, the case that schools cannot foster both tolerance and critical thought. If so, which should they foster?  Or should they be ‘neutral’ to both? Difficult as they are to answer, these questions will be raised, analysed and debated in this paper.
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Beinig literate-in-the-world: Re-thinking the values of literacy education
This paper argues that the confining of the term literacy in education to mean only oral and written functional language seriously limits the scope of ‘being’ literate in today’s world. A highly mobilised, digitised and globalised society requires multiple forms of communication and interpretation which could be described as multiliteracies. These might include dimensions such as the social, cultural, technical, political, commercial and geographical, as well as various multimodal means of transmission which themselves instill meaning. Literacy is no longer merely a set of cognitive abilities and skills, and needs recognition as a social activity embedded within larger social practices, contexts and technologies. 
The tendency of education to see functional literacy as being at the core of human identity and development gives literacy a value which might be seen as a pre-requisite to becoming human. While literacy in today’s world is a critical aspect of the essence of ‘Being’, I ask what we understand Being literate-in-the-world to mean? Such a question can deceive us with its seeming simplicity, for Being literate-in-the-world rings of familiar and expected structures and an ‘average everydayness’. In acknowledging that Heidegger denotes the human entity in all its ‘ways of being’, I argue for forms of radical literacy (L. radix root), looking at the roots of literacy as ways of communicating, interpreting, and thinking. 
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Learning Voice: Civics Education for Civil Institutions
The concept of the individual as prior to society has been usefully employed in a good deal of philosophy. While the idea of man home alone is a difficult one, if we start there we can progress to the individual in community, communities in society, the emergent state and move on to the institutions of the state. On the individual and the community much work has been done. On society and the state much work remains.
In this paper I argue that civil society is an emerging concept and as such it is a subject to be learnt but not known. As society matures and reaps the spoils of economies of scale, a specialized division of labour and increased professionalisation, rights and responsibilities shift about. A consequence of this movement in the cargo of the ship of state is an increasing pressure on state institutions to deliver on state obligations. Education aimed at assisting the captains and crew of the institutions of state needs to focus on the power of reasoned, educated speech – Plato’s best guardian.
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The Educative value of values
There appears to be increasing interest among certain educational institutions to include values as a prominent feature of their practice (Buckley & Erricker, 2004).  One recent example is the Victorian Curriculum Assessment Authority (VCAA) who released a discussion paper earlier this year, which indicates that values are to play a much greater role in government schools.  However, endeavouring to promote values as common standards can be criticised to be problematic in our pluralist society, because not all values are necessarily valuable.
This paper reviews the VCAA paper and attempts to respond to Nietzsche’s (1998) challenge to question the value of our values, by offering guidance as to how the educative value of values might be determined.  Such an examination is expected to identify a potential tension between a particular civic education and that of a more philosophic and universally educative perspective.  In order to do this, a differentiation between a value (noun) as ‘objective fact’ and value (verb) as a ‘subjective relation’ is made.  This paper will adopt an existential perspective by drawing upon consequentialism, intentionality and the works of Kierkegaard and Dewey, to argue that emphasis should be placed on the subjective aspects of educative valuing without fostering an objective/subjective divide.

*  Abstract of a keynote paper to the annual conference of PESA, Melbourne, November 2004
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