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Abstract
The events of September 2001 ushered in a new imperial programme, the Project for a New American Century, setting new standards for global capitalism and domination. As a result, the terms ‘freedom’, ‘liberation’, ‘patriotism’ and ‘democracy’ have been used without discretion. On a global scale, social, political and economic circumstances are being shaped and absorbed into a particular hegemonic agenda, that of the Imperial Democracy. At the same time new moral values, often reflecting Christian and Islamic fundamentalism, are being shadowed by new forms of terrorism and war-making. The cumulative effect is the precarious positioning of schools as they make decisions about the specific spaces of belief they intend to educate towards.

The impact of Empire and its attendant order, globalisation, is felt not only by the nation-state, but also by individuals, communities, and even whole cultures. What are our children to make of the deliberate disintegration of ancient civilisations they observe on television news when compared with the ‘trials’ of reality TV participants they can simultaneously access on other channels? What value might schooling place on tradition and innovation? Can education maintain traditions and generate creative and critical thinking when corporate ownership laws demand tribute for everything perceived to have a market value, from human genes to public spaces, from cultural artifacts to everyday images?

This paper considers the notion of the New American Century and its accomplice and potential successor, ‘corporate imperialism’, highlighting spatio-temporal phenomena and likely tensions. It takes a brief look at cultural markets as a necessary tool of imperialism and concludes by examining what this might mean for education.

In defining Empire and Imperialism, Said (1993) cites Doyle (1986):
Empire is a relationship, formal or informal, in which one state controls the effective political sovereignty of another political society. It can be achieved by force, by political collaboration, by economic, social, or cultural dependence. Imperialism is simply the process or policy of establishing or maintaining an empire (as cited in Said, 1993, p. 8). 

Following the events of September 11, the Bush Administration embraced a new imperial programme – the Project for the New American Century. Its earlier manifestation that we might regard as the first American Century, was in the form of Pax Americana, and had been ushered in by Roosevelt. Convinced that the events of the world – depression and the rise of fascism in Europe and Japan – would have a strong impact on America, Roosevelt saw it was necessary to make adjustments to foreign policy in order to ensure domestic security and prosperity. The European war and Pearl Harbour gave Roosevelt the opportunity he had been awaiting, jolting Americans out of their continental isolation through the ideologies of nationalism and imperialism used to promote American order, security and justice. A second advantage was that this gave America the opportunity to create a geopolitical basis for a postwar order, one that they would both build and lead.

The Republican programme, which included the occupation of Iraq as a first step, was first publicised in 1997 under the rubric, ‘Project for the New American Century’, and its signatories included Donald Rumsfeld, Dick Cheney, Jeb Bush and Dan Quayle, as well as intellectuals such as Francis Fukuyama. The programme argued that America needed a “military that is strong and ready to meet both present and future challenges; a foreign policy that boldly and purposefully promotes American principles abroad; and national leadership that accepts the United States’ global responsibilities” (as cited in Ali, 2003, p. 8). That these responsibilities required “a strong military” and a global hegemonic presence, will surprise few and they merely reflect how seamless the continuity of doctrines designed to promote American supremacy have been over the past century. Even so, George W. Bush insisted during the 2000 election campaign that America had “never been an empire” and had no intention of becoming one (as cited in Foner, 2005, p. 15). 

As subsequent events have shown, the New American Century uses the ideological notion of a ‘war on terror’ to combat both Muslim fundamentalism and rogue states and the diminishing profile of a good and great America not afraid to use ‘gunboat diplomacy’ if and when needed. Imperialist ambitions were always on the American agenda as forays into Mexico and Cuba, Central and South America and the Philippines have demonstrated. In fact, through the early years of the Twentieth Century, Yale man Isaiah Bowman, who was to be Wilson’s advisor at the Paris Conference in 1921, deployed the concept of lebensraum as an essential economic ideal through which to promote American growth on a global scale.

To a large extent the new project for the ‘American Century’ is influenced by relationships between imperialism and capitalism, a relationship that has experienced unevenness in spatial and temporal developments in recent times. The two world wars and the eventual breakdown of the Soviet Bloc are just some of the factors that have impacted on the relationship. The increasing rise of capitalism has produced a territorial confusion about the role of the state in global enterprise. Anderson claims that “capitalism as an abstract economic order requires certain universal conditions for its operation: stable rights of private property, predictable legal rules, some procedures of arbitration, and (crucially) mechanisms to ensure the subordination of labour” (2002, p.20). Where the state might attempt to assert its identity on the world at large politically, diplomatically and militarily, the economic power defies time and space in its daily practices of commerce, distributions of money, information and labour, speculation, and technological and cultural transfer. While the relationship between state and capital can be seen as symbiotic, the state through its potential misuse of power and assets is becoming weaker just as the requirements of global capital become more insistent. 

This potential change in world order is producing a hegemonic shift as inflationary pressures on money flow within the state are set alongside the power inflationary pressures of the multinationals. The concept of hegemony confers additional power on dominant groups by virtue of their capacity to lead society in directions that serve the dominant group’s interests while at the same time allowing subordinate groups to feel they still have a place in matters of general interest. In its present form, hegemony requires subordinate groups to be coerced into accepting ideologies that encourage the state to exhaust itself in economic and military wars on all fronts, while the business elite continue to enjoy the global freedom of access to widely disparate markets. To counter the increasing shift from state to transnational business power, nation-states are under pressure to look at strengthening bonds with others, such as the case with the European Union, but this requires an informed general public who can ascertain whether proposed economic benefits are intended for them.

In this sense, capitalism has to produce spaces for its market. These spaces not only have a profound effect on consumerism and world economies, but on how education is conceived and maintained. The capitalist policy of endless accumulation requires human resources to be made ready for all levels of the labour force. Consequently different educational canons arise from time to time as literacy and numeracy, science and information technology, creativity and values are promoted in reaction current hegemonic strategies. Meanwhile, spatial expansion requires not just the acquisition of superior locations, but the acquisition of superior technologies and cyberspace itself. This has also given rise to resistance in the form of cyberterrorism that disrupts services, for example airport computers, seemingly with the same random disregard for public safety as the urban bombers. 

Capitalism is best represented by a modus operandi that gives added focus to the pursuit of profit and power – the corporation. Bakan (2005) suggests a corporation is a “unique structure and set of imperatives that direct the actions of people within it”, and importantly, it is also “a legal institution, one whose existence and capacity to operate depend upon the law” (p. 1). In the 1940s Drucker pointed out that all corporations have the same institutional order and purpose, and for Bakan, because corporations share this common institutional structure, it makes sense to talk about them in terms of the corporation. 

Emerging in the late Sixteenth Century more as joint-stock companies, and even banned in England for about fifty years from 1720, over the past 150 years the corporation has risen from a position of relative obscurity to the world’s dominant economic institution - one that determines what we eat, what we watch, what we listen to, what we wear, where we work, what we do, and how we shape our ideas. With corporations, Bakan insists, “we are inescapably surrounded by their culture, iconography, and ideology” (2005, p. 5). The Nineteenth Century railroad barons in America set the foundations for the modern corporate era and by the end of that century the courts had transformed the corporation into a ‘person’ with its own identity, its own name, and the right to acquire assets and resources, to assert its rights and defend its actions (p. 16). Unlike politics, those who work for the corporation remain distant from its identity; they can be replaced with ease in reaction to change. 

Capital accumulation by nations makes interesting comparison. For example, consider the growth rate of fixed capital stock per cent, per year, in the 1960s, compared with the 1990s, and 2000-2004: 
	1960s:
	
	
	1990s:
	
	2000-2004:

	USA
	4%
	
	3%
	
	1.8%

	Europe
	4.6%
	
	2.8%
	
	2.4%

	Japan
	12.5%
	
	4%
	
	3.2%

	China
	1.9%
	
	10.9%
	
	No figures from China


 
(Glyn, 2005, p. 14). 
Disruptions have occurred along the way. For example, in 1973 the actions of OPEC raised the price of oil, resulting in high unemployment, runaway inflation, and deep recession, giving rise to the economic orthodoxy of neoliberalism, and spelling the end of New Deal ideas and policies. The World Bank estimated that the Assian crisis of 1997 increased the incidence of poverty in the region by 2.2 million (ibid, p. 28). Throughout this period the corporation was supporting technological innovations in transport and communications so that corporations no longer had to be tethered at a home base. With the creation of the World Trade Organisation in 1993 the “deregulatory logic of economic globalisation” (Bakan, 2005, p. 22) expanded the corporate potential while placing regulatory measures on the economic sovereignty of nations.   

With such a global scenario our educational sites need to recognise the power of language as discourse and apply this to a political education that is pluralist, taking account of a diverse range of backgrounds and experiences - conscientization rather than persuasion. The public now need a raised consciousness in order to make an informed deconstruction of events as politicians state their political interests within the discourse of rational and national interest. Politicians, and the ever-present media, now portray almost all events in their world as crises that require some form of urgent, and often forceful, resolution. The discourse of the ‘hidden enemy out there’ reigns supreme. In addition, events in Iraq have raised questions about where the line is drawn between political responsibility and politicians serving corporate interests through funding the supply of military resources, both technical and human. 

In many countries the intelligent and ambitious no longer choose to work their way through major political parties but instead choose the more immediately remunerative world of commerce, culture and media. An honourable career as a politician or bureaucrat now seems a bit far-fetched and the electorate has noted this defection. In England it has been observed that the wider sterility in the social and political structure of that country is now reflected in, and symptomatic of, that country’s artistic death. In fact, one could suggest that identity is now more clearly defined by celebrities in role, than by real-life actions and experiences. Blair has been described as a “grey and essentially conventional lawyer, with little aptitude for management, poor interpersonal skills and deep ignorance of the outside world, who frequently evokes religious faith as a substitute for rational thought” (Gott, 2005, p. 151). Also noted is the record of a mediocre Oxford law student who was an accomplished thespian. This has given him the “capacity to act and to put on an act, to perform his lines, and to diverge from a script when circumstances demand” (p. 152). Our children are now influenced by politicians acting in role, rather than acting as role models.

Experiences of Empire 

At the time of the Roman Empire, even when there were two governments, the Western and the Eastern, there was still one entity that was the Empire. This can be seen to bear a strong resemblance to notions of empire in the present – the American and the European – separate systems with a unified economic cause. When Mahomet II rode into Constantinople in 1453 it was not merely a city that fell, but the entire Roman Empire. Even though the Western aspects had ‘fallen’ some thousand years earlier, this was the final blow.  At the  height of their Empire, the Romans, “dazzled with the extensive sway, the irresistible strength, and the real or affected moderation of the emperors, … permitted themselves to despise, and sometimes to forget, the outlying countries which had been left in the enjoyment of a barbarous independence” (Low, 1976, p. 10). The parallels here with the current behaviour of certain ‘willing’ states, caught up in the discourse of the might and right of the new Empire, hide the important presence of other nations and empires not included in the current hegemonic paradigm.

Networks of accumulation and power are essential to any project of expansionism, as the Genoese capitalist class found when they organised a cosmopolitan diaspora to adjust the balance of power in the Fifteenth and Sixteenth Centuries. Using an Iberian alliance of Portugal and Spain, the Genoese were left to specialise in facilitating commercial and financial activities, while the Iberians undertook all the war and state-making activities involved in the formation of a world-encircling market. Both the Genoese and the Iberians were able to sustain one another while reproducing their separate identities; Genoese capitalism on the one hand and Iberian imperialism on the other. 

In the Seventeenth Century the Dutch carved out their empire by doing what the Genoese had not done; they combined the two roles of capitalism and imperialism. The Amsterdam-centred system was not only astute at commercial enterprise and wealth accumulation; it was also self-sufficient in war and state-making. This in a time of the disappearing city-state and the rise of the nation-state, for the city standing alone was no match for the territorial state. The Dutch model, however, was based not on the expansion of territorial domains, but on the expansion of its control over money capital and the international credit system. The struggles of the territorial states of Europe were turned into a source of self expansion of Dutch capital (Arrighi, 2005b).

When the United Kingdom emerged as the new leader in the accumulation of capital and power, it was through a fusion of capitalism and imperialism. Where the Dutch model lacked a central rule, and was in a sense anarchic, the British acquired power through success in a series of wars and was determined to hold onto it. Using what Arrighi (2005b) calls “two counterweights” (p. 97), they requested that the recently defeated France be included among the Great Powers even though still ranked among the second tier of powers. The second counterweight was the United States who were held in check by the British/European promise of non-intervention in Latin America, this later became the Monroe Doctrine – the idea that Europe should not intervene in American affairs – but was originally a British policy.

In a way that bears resemblance to contemporary US actions and attitudes, the British fostered a perception that its overwhelming world power was being exercised in the general interest. Drawing much of the Western world into its orbit, and fostering cooperation, Britain secured low protection costs for its overseas trade and territorial empire (Arrighi, 2005b). Britain’s mastery of the balance of power had the beneficial side effect of a long period of peace while the global division of labour encouraged all to have an interest in preserving the ‘system’. Unlike the commercial empire set up by the Dutch, British power rested largely upon it being the ‘workshop of the world’, with its industrial capabilities supporting expansionist military policies. By the middle of the Nineteenth Century, the advantages of aligning with the British so as to draw upon equipment and resources was so great that most European states were unwilling to forego the ‘privilege’. Meanwhile, the remotest parts of the world were suddenly linked by a rapid communication system of which there had been no precedent.

In considering what Giddens calls the ‘containers of power’ (Arrighi, 2005b, p. 90), we can trace the transition from the city state of the Genoese, to the proto-national state of the Dutch, to the multinational state of the United Kingdom and its globally dispersed tributary empire, and on to the continent-sized nation-state of America, and its “world encompassing system of transnational corporations, military bases and institutions of world governance” (ibid, p. 91). 

Through the Nineteenth and into the early Twentieth Centuries “a world whose pace was set by its developed or developing capitalist core was extremely likely to turn into a world in which the ‘advanced’ dominated the ‘backward’; in short a world of empire” (Hobsbawm, 2003, p. 56). Acting as an agency for imposing free markets, the rule of law, investor protection and relatively incorrupt, Britain appeared to enhance global welfare (Ferguson, 2004, p xi). Colonial governments established tradable assets founded on local manpower and often funded by the local taxpayers, for example in India. The detritus of these actions today are civil wars, corrupt governments, restricted trading options and on-going debt. The reluctance of the United States and her allies to practise the free trade they preach has committed many African and Asian countries to decades of impoverishment. This included Britain, who had up until 1914 had encouraged free trade.

Hobsbawm (2003) describes the earlier Age of Empire (1875-1914) as using the “familiar practice of offering the voters glory rather than more costly reforms” (p. 70). More generally, “imperialism encouraged the masses, and especially the potentially discontented, to identify themselves with the imperial state and nation, and thus unconsciously to endow the social and political system represented by that state with justification and legitimacy” (p. ibid). The Age of Empire was not only “an economic and political but a cultural phenomenon” (p. 76); it brought about social transformation which affected the indigenous elite but hardly changed the lives of the underclasses. Imperialism dramatised the triumph of the ruling and middle classes (p. 81), just as today it reflects the triumph of the corporate class. Hobsbawn reminds us that traditionally, Empire reaches its demise “as it reaches its apogee, victim of the very contradiction inherent in its advance” (p. 10).

Today the United States is enforcing its will on the United Nations - that federation of world nation-states charged with seeking a balance to power and wealth - as it attempts to write into the UN constitution aims for ‘fighting terrorism’ and ‘spreading democracy’. Significantly, it also seeks to dismiss previous United Nations goals and agendas such as: deleting the 0.7 GDP target for nations seeking developmental assistance, striking out any mention of the International Criminal Court, removing all reference to the Kyoto Treaty, and requesting that no further progress be made on suggestions that the ‘nuclear powers’ should dismantle their nuclear weapons – except those seen as a threat to the United States. However, US influence may be on the wane, for the rhetoric of ‘a war on terror and ‘weapons of mass destruction’ are not achieving the same results in ‘donor pledges’ from other nations as were achieved for the First Gulf War. Where the First Gulf War attracted $54bn in pledges, the Second Gulf War has attracted less than $5bn (Arrighi, 2005a, p. 59). A further constraint may be placed on America if, despite its claim to the contrary, there is a global warming that produces changes to the Gulf Stream, the change to American and world economies would be irreversibly driven downwards, perhaps the recent case of New Orleans is a warning. Additionally, the US current account has been in deficit every year since 1982, while the capital inflow into the US is from foreign countries eager to share in the higher and projected future profits.

Empire, or as Lenin called it, Imperialism, has never been the last stages of capitalism, for when Empire fails, forms of corporate imperialism will take its place. America today continues to act as a ‘highly permissive world central bank’ (Arrighi, 2005b, p. 107); like previous empires it neutralises rivals and promises support for its allies, state making and war making are the tools of its power. America’s resistance to many United Nations goals can also be seen as resistance to the prospect of a world state in which America merely played its part. The European Union know this full well as Washington, via NATO, retains a veto on European security and defence, refusing to allow any other form of military alliance. In this field “Europe is NATO” as Donald Rumsfeld puts it (as cited in Cassen, 2005, p. 31).

Asia presents a rather different scenario with various nation-states being seen as a threat to world stability or, if you like, transnational access and flexibility. For the United States, its capacity to control events through its role as banker has diminished, and the combination of its increased dependence on East Asian money (especially from Japan and China) and markets (China is the worlds fastest growing and has produced a disruptive effect on world financial markets). Also, the decreasing dependence of East Asian countries on the US for its markets is likely to see a shift in the balance of power. This is to some extent dependent on whether China’s ability to absorb its over-accumulated capital in large projects can be sustained, and no major fiscal crisis eventuates or no major shift in political and economic power occurs. Over the past three years China has accounted for one-third of the total increase in world import volume, and the country is not only making investments in other parts of East Asia, but in Africa, the South Pacific, and South America as well (Arrighi, 2005a, p. 78). Where Western companies are disinterested in investing, China is showing willingness and leadership. Japan, meanwhile, has further embraced the neo-liberal traditions of a privatisation of its assets, advancing the chances for a New Corporate World Order.

Qin Hui (2003) reports that in China “where the legitimacy of the state is not based on the principle of social contract, state powers in no way correspond to state responsibilities. On the contrary, the state enjoys enormous powers and accepts few responsibilities” (p. 107). To reverse such an imbalance, as he sees it, requires the adoption of democracy.  At present, “privatization is occurring before democratization” (p. 108) with the potential loss of public assets, a problem not limited to China. Further, he cautions that “to imagine a fair privatization in conditions of democracy among our vast population may be utopian, but without such dreams we will open the door for an undemocratic one to proceed unchecked” (p. 110). China has a huge reserve of labour and so unions are contained and wages held down. However, the improved living standards of so many millions has had a great “effect in reducing income differences on a world scale” (Glyn, 2005, p. 18).

China’s admission into the World Trade Organisation, as well as the recent sell-offs of public assets, give cause for concern over issues of power when considering the multinationals’ domination within a globalising capitalism. China’s transformation is reflected in an urban lifestyle that is rapidly becoming one of increased consumption and accumulation. Dirlik (2004) raises a concern that most Chinese intellectuals do not speak of world issues and that those who do speak of the China-West issues seem oblivious to a world that exists outside this space. This includes the many conferences on ‘globalisation’ that currently take place within China.

Education in China is changing and at present more teaching hours are allocated in primary schools to the subjects of music, art, morals and sports, which Fengzhen (2002) claims were more or less ignored in the past. Mathematics and Chinese no longer dominate, and pursuing one’s interests and studying society are seen to be of value. In comparing the Western Greek influenced way with that of China, significance must be placed on the personal agency and self identity favoured by the West. China’s ways are often in stark contrast to the West, with the belief in harmony, finding a ‘middle way’ to resolve conflicts, and the looking outward to peers and upwards to authority to guide actions. In dealing with contradictions, the Chinese espouse the notion of reality as ever changing and fluid; the world is full of contradictions and Taoists tend to see opposing views as complimenting each other in active harmony rather than being diametrically opposed. A holistic perspective sees everything as being connected, for nothing exists in isolation. For Westerners, a proposition cannot be both ‘true’ and ‘false’- in the “you’re either with us or against us” approach taken by G. W. Bush, finding a middle way between two extremes is hard to countenance.

In The Republic (Bk V111), Plato claims that “tyranny naturally arises out of democracy, and the most aggravated form of tyranny and slavery out of the most extreme form of liberty” (Buchanan, 1977, p. 616). For Hobsbawm, the world for material gain can never be treated as a money-making machine, it is not immune to the “political, emotional, ideological, patriotic or even racial appeals” (2003, p. 62). Meanwhile Arrighi (2005b) argues that the new Imperialism is “in fact a protracted historical process consisting of spatial fixes of increasing scale and scope, on the one hand, and on the other”, what he sees as “an American attempt to bring this process to an end through the formation of a US-led world government” (p. 84). But America has ceased to be a metaphor for corporate capitalism, and the Brave New World is likely to be led by a corporate imperialism.

Cultural Distribution and Imperialism

The type of cultural (and the de facto corporate) imperialism I wish to discuss here is that which is beyond politics and general economics, it is the authority of cultural formations in music, visual art, literature and education. I would not deny that politics can influence such imperatives as has been the case in America, Cuba and Ireland, or that economics have no role in cultural distribution, for that would be naïve. As we shall see, the cultural distribution industry is one of the largest in the world.  For William Blake, "The Foundation of Empire is Art and Science. Remove them or Degrade them and the Empire is No more. Empire follows Art and not vice versa as Englishmen suppose” (as cited in Said, 1993, pp. 12-13).  Speaking with a broader perspective on culture (to also reflect ethnic diversity), Said also claims that: 
So vast and yet so detailed is imperialism as an experience with crucial cultural dimensions, that we must speak of overlapping territories, intertwined histories common to men and women, whites and non-whites, dwellers in the metropolis and on the peripheries, past as well as present and future; these territories and histories can only be seen from the perspective of the whole of secular human history (1993, p. 72).

The speed of change over the past fifty years has impacted on families, societies and nations, and in the global environment of the Twenty-first Century and has left many disillusioned with the hegemonic messages and acts of Imperialism. The US led Cultural Revolution of the late Twentieth Century and the “belief in a theoretically libertarian capitalism which thinks it can function without the heritage that gave it so much strength in the past” (Hobsbawn, 2005, p. 9) have tested loyalties and tradition. Such disruption has destabilised hitherto common social arrangements and people are reacting to the changes by resorting to fundamentalist beliefs and actions as they try to make sense of their world.

When members of small communities moved into large urban contexts towards the end of the Nineteenth Century, the notion of ‘character’ was replaced by ‘personality’. The individual had temporised, rather than forcing their will upon the world and nature; being an individual meant being accommodating. Role models were no longer so apparent and so people turned to the cinema and sports stars to learn how to conduct oneself. Personal identity, including cultural, was directed by how the stars we held in high esteem appeared to behave, at least within the fictions that were film and publicity media (Fowles, 1999, p. 198).

Supiot (2005) writes of a “resurgence of feudal structures – resulting in the ‘network society’ as described by Manuel Castells” (p. 19). In the network society knowledge is premised in its being informational, global, and networked. This reflects the weakening of the nation or sovereign state and manifests itself in laws that endanger the notions of democracy. In a concern for the imposition of Western and corporate ideals on Africa, Supiot (2003) expresses the concern that: 

Africa’s lack of a written corpus leaves it with few defences against the opposite process, which threatens its civilisation with extinction. Fundamentalist readings of human rights can only hasten the process, tearing asunder the social structures that serve as transmission points for African values. For instance, prohibiting child labour in societies without schools deprives children of any opportunity for apprenticeship in their own culture (pp. 132-133). 

Sassoon (2002) considers the positions that states can occupy in the hierarchy of cultural power, from the culturally dominated states who consume cultural goods that originate mainly from abroad (e.g., Bulgaria), to a culturally dominant state with abundant local production which meets the demands of a strong domestic market as well as those from abroad (e.g., U.S.A). In between lie the protectionist states who, while having a strong cultural market, do not export (e.g., USSR), and the state whose dominant cultural market absorbs both local and foreign production, but which is unable to export significantly (e.g., New Zealand).

Cultural ownership becomes a matter of interest for corporate imperialism and the distribution of cultural products is the site of production of exchange-value and profit. Distribution is the ground that underpins cultural, political and corporate power. Cubitt (2005) believes that the power of governments and transnational corporations depends on their ability to direct or delay the flow of mediation - mediation here meaning the physical, dimensional and informational aspects of the world. Distribution, production and audiencing rely on economies, marketing techniques and technologies within space and time. Distribution is becoming increasingly alienated from the creative moments of production and audiencing and so has positioned itself as the critical moment in the control of regimes of power and communication.

Traditions may well challenge corporate schemes of distribution and ownership. New Zealand Maori for example, in espousing the notion of Tikanga (customs), believe a person’s creativity is not theirs to own, it comes as a result of their genealogy or lineage, from their parents and grandparents before them and so on into the past. Therefore the creative gift is not a single person’s good fortune, but the good fortune of the tribe or community. 

The music industry is perhaps the most notorious for protecting ‘its patch’ of the market. It lays claims that its interests are really those of giving the artists their full due, but full due does not really describe the so-called benefits of copyright protection for the artist. Despite cries of copyright theft and the criminalising of hapless teenagers caught downloading their favourite songs, the US copyright industries have seen their profits grow from $178.8 billion in 1977, to $791.2 billion in 2001 (Cubitt, 2005, p. 199). Equally controlling is the fact that while distribution networks are responsible for the spread of cultural products, they can also control what products they distribute. Cubitt notes that “both promoting and denying circulation confer wealth and power, introducing disjunctures, deferrals, omissions and selections that restructure and reorganise both content and audience activity” (p. 200).

Copyright earnings for America in 1990 amounted to 20 percent of its GDP, and is now believed to be as high as 30 percent of GDP. To ensure this cash flow is not interrupted, the WTO requires its member states to subscribe to copyright and intellectual property regulations similar to those of the US, for example lifetime of the creator plus seventy years (still fifty years in some countries). License fees for educational institutions have now become a significant expenditure, with more being added all the time. The Australasian Performing Right Association (APRA) is currently being challenged by the Australian Federal Government, who now believes APRA see education as a ‘cash cow’ and want to know what the money is for and who it goes to. In New Zealand, the Ministry of Education keeps no record of what schools spend on licensing rights and cannot even offer a ballpark figure. 

Education 
Education globally has felt the effects of the neo-liberal reforms of the past twenty years, not only in the ways that schools are run, but in the softening of resistance to the kinds of corporate intrusion they will tolerate. The state has also had a lot to say about teachers and the “stake they have in education” which is somehow seen as subversive, and education has become a regular election issue. 

In America, where the Patriot Act has paved the way for a climate of neo-McCarthyism as new laws constraining academic freedom are announced, several states and the US Congress have recently introduced the ‘Academic Bill of Rights’. The American Philosopher’s Association (APA) has expressed concern over the implications as the Bill allows government oversight of university curricula, teaching, employing and promoting. Its declared aim is the achievement of political balance and the reduction of liberal bias. So far its has been used to express opposition to the political views of various academics and the APA reports that this has included the disruption of instruction, posting unauthorised signs saying lectures are cancelled, and publicly labelling faculty members as ‘communists’ or ‘terrorist sympathisers’ (Roberts, 2005, p. 6).

Keynes’ 1904 claim that “Democracy is still on trial, but so far it has not disgraced itself” (as cited in Hobsbawm, 2003, p. 84), is now, sadly, redundant. In a post-political age, the responsibility of governments has moved to that of social administration and control. Nevertheless, one of the political lessons of globalisation and the Empire is that the local and specific struggles of ordinary people all over the world can become part of the wider, international struggle for democracy, social justice and equality. Walters (1997) claims “We all live out the meaning of ‘globalisation from above’, the questions is: how can we make our work part of an alternative – and deeply subversive – process of ‘globalisation from below’” (as cited in Martin & Rahman, 2001, p. 130). Hip Hop culture does this, for while originating in the Bronx for specific social issues, it has now come to represent all those who struggle for recognition of identity throughout the world.

As we seek new outcomes for education, we would do well to remind ourselves that in The Republic (Bk IX) Plato asks: “May we begin by assuming that there are three classes of men – lovers of wisdom, lovers of honour, lovers of gain?” (Buchanan, 1977, p. 640). The Guardians sought balance along with being lovers of wisdom, for if man is inclined violently in one direction they are weakened in other directions. The hedonist does not moderate his pursuit of the pleasures of honour and appetites because he views pleasure too simply, seeing it as homogenous he overlooks the pleasure of knowledge and of winning honours in favour of the appetitive or base pleasures. He identifies the good with the pleasures of ambition but without the pleasure of knowledge to enable informed comparison, he is led by an over-blown self belief and remains ignorant of the effects of the unbridled pursuit of ambition and appetitive pleasures on the soul. Such a person, according to Plato (Republic, Bk X) “has no discernment of greater and less, but thinks the same thing at one time great and at another small – he is a manufacturer of images and is very far removed from the truth” (Buchanan, 1977, p 674). 

It now seems that the Project for the New American Century is engaged in the pursuit of self and of constructing the world in their own and the corporate image. As educationalists, the best we can do is to steer our children along the opposite path, a more balanced journey where a love of wisdom and a pleasure in knowledge bring about their own honourable status through empowerment. 

We would do well to recall Dewey’s democratic aims for education. For Dewey, the school places the accomplishments and dreams of previous generations at the disposal of future generations so that society can re-create itself while simultaneously preserving, transforming, and transcending tradition. This can only be achieved if students are free to develop their individuality and native intelligence through the pursuit of their own interests, enthusiasms, convictions and expertise so that they may contribute intelligently to the continuing development of society. This does not mean a freedom to hurt, threaten or exploit others, but rather the freedom of mind through which we exert conscious control over experience, and of Being-in-the-world. 

McLuhan (1999) suggests that since “literacy had fostered an extreme of individualism, and radio had done just the opposite in reviving the ancient experience of kinship webs of deep tribal involvement, the literate West tried to find some sort of compromise in a larger sense of collective responsibility” (p. 254) – radio, television and advertising filled that role. A new tribal phenomenon arose in Britain and America in the 1950s called ‘teenagers’. Gradually, books, comics, records, radio, television and movies encouraged the spread of this new indigenous culture. Where in the 1950s the radio allowed the teenager to enter a private world, today it is the computer and its access to the World Wide Web. The medium is the message, whether what the radio and television programmes present, or what the web-server chooses to display. While education often presents a defense against certain forms of print, other media are often left unchallenged.
In coming to terms with a digitized global setting for everyday education practices, we must first turn to Lyotard’s (1984) account of knowledge in the postmodern condition. Lyotard proposes that the status of knowledge changes as societies become ‘postindustrial’ and cultures ‘postmodern’ so that the beliefs in the grand narratives of modernity diminish as the effects and power of the new technologies become entrenched. As a result, institutional activities become legitimised through the principle of performativity, the optimising of the overall performance of social institutions according to the criterion of efficiency in relation to economic benefits. We thus see education as enterprise with a focus on how to achieve more efficient outcomes. In tertiary education, the introduction of Performance-Based Research Funds (PBRF in New Zealand) are a direct reflection of this trend, and the researchers are graded on the global value and worth of their knowledge-outputs most seen to add value to the nation and/or institution. Those scholars who can most quickly access new information and knowledge in such a scenario, have the competitive advantage. 

But when a child asks the question: “Where is the internet?” - what do we reply? Information technology can no longer be seen as a tool, for its influence on ways of thinking, doing, being, organising, and even believing show it to be a discursive mode and formation. The new technologies generate a feedback “loop between innovation and the uses of innovation” (Lankshear & Knobel, 2003, p. 51). Economically there is inevitably a profound shift. Most economies are based on what is desirable and what is scarce. People who live most of their lives in the spaces of the Internet will fall more under economic laws appropriate to this space. 

In a more positive vein, in the digitised world the ability to access new data, or what we once thought of as knowledge, involves using the imagination in ways that allow connections to be made between species of data previously held to be independent. New truths are created by those with the greatest imagination, visions are brought into digital ‘reality’ and many of the grand narratives of modernity are discarded or obliterated.

Such a scenario involves changing concepts in collaborative practices as ‘distributed cognition’, ‘networked intelligence’, and ‘communities of practice’ become features of work and educational spaces.  The team often shares the knowledge and may often take a multidisciplinary approach, superseding the expert individual, in what is predominantly information gathering, managing and sharing. The collective seems more reminiscent of regimes other than capitalist but it should be noted that the team is often not only made up of human beings as robots, search engines and the like are called into service. The workspace itself may not be only physical, as cyberspace and simultaneous actions in geographically disparate spaces become the norm. Also, new trading sites, for example ‘eBay’ and ‘TradeMe’, teach people how they ‘should act’ within their new cyberspaces and how they should act towards each other while there. As a discourse it holds itself up as an exemplary global space, an organised civil cyberspace worthy of emulation.

Nevertheless, many young persons now are members of a range of global cyber-groups that share knowledge, ideas and aspirations, and even form theories of resistance on a range of issues. Importantly, the cyber-group doesn’t discriminate race, gender, religion, age, or any other difference, so that a fifteen-year-old might be in a group that includes a seventy-year-old who is sharing wisdom. Educationally the epistemological shift from propositional knowledge within a book-centred enclosure to the classroom where procedural knowledge supports social practices provides a more realistic approach to many knowledge forms. School knowledge has been replaced by the knowledge of social practices of the world and online communities of practice often take on the role that was previously the sole domain of the classroom teacher (Lankshear & Knobel, 2003).

In 1988 Graff wrote about the need for critical literacy. He stated that:
The approach we are seeking requires a broadly based literacy that connects critical thinking with the skills of critical reading and writing in politics, economics, and social relations as well as in a larger cultural sphere, a literacy no longer limited to alphabetic abilities and to a historical basis that is static and acculturative. A critical literacy of course recognizes the significance of common knowledge, but it sees it as a consequence of criticism, as changing and transforming, not as inflexible and timeless (as cited in Graff, 1995, pp. 333-334).

All this suggests that education needs to change its approach to both how education is delivered and distributed and why certain canons prevail even though the world is changing. When we speak of critical thinking and critical literacy we can no longer afford to imagine these as expressions in written text. New and multi-literacies offer broader perspectives on how people express themselves and what modes are best suited for which contexts. To prepare our young in a world that values violence as a media commodity, relishes constant change, and promotes uncertainty we need to educate for stability, certainty and empathy. Perhaps we should educate our young to believe in the human ability to reflect upon nature, to enjoy the present and to make this the purpose of one's life, for that according to Schopenhauer (1952, p. 55) "is the greatest wisdom”.
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