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Abstract
When engaging education with politics, it is apparent critical education, the spirit of learning, which can only be found in truly democratic spaces, is critically endangered. Political democracy in Western countries is political plutocracy. Naturally, the institutions of plutocracies will adapt. The university, which is a Western, plutocratic institution, is no longer used to develop civically minded people connected to one another on any human level. However, by placing real value on reproductive processes of society, subjective thought and experience, and the “other,” we can re-imagine a culture in higher education of communal personhood where people activate their collective, democratic power in reclaiming from the clinched fists of their subjugators the freedom to reveal themselves so they may live connected, unafraid lives.
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The Spirit of Learning
This evening past, I arrived on the University of Oklahoma campus well before the start time of a film and accepted the gift from Time as an invitation to walk mindfully in the cool, clean autumn air.
 I viewed campus buildings with a keen eye to their structural beauty. I read a few history markers placed outside many buildings on campus. I wondered at the life of these buildings that serve as the brick-and-mortar mothers releasing new life into the world…life that has been nurtured by the manicured landscapes in the common areas, the 125-year-old oak trees planted by the first university president and the laughing gargoyles overlooking all of campus from their perches on high. I wondered at the very meaning of my presence on what seems like hallowed ground and felt a belonging I feel nowhere else in the world beside the presence of my family in the comfort of my home. The university grounds are a home to me…the me that leaves my life in suburbia to play at academia. The university wants that me to discover. It pleads for me to. It wants me to learn and marvel and create and teach. It wants to share with me its knowledge and 

experience while it sits patiently and listens attentively to what I offer. And, as the stone outside the legendary gothic Bizzell Memorial Library stands as a silent beacon, I must shine the light on and spread its message that “the spirit of learning is a lasting frontier.”

This spirit of discovery and exploration always leads me back to the university where I feel most at home. It is here where my soul is fed. I am a learner. I am a teacher. Professionally, I desire nothing more than to than to teach as a university professor so I can share with my students the spirit of learning. It is something to behold, not something to be conquered. And, yet, increasingly in post-modern education, the university has become an enemy to overcome. The hallowed grounds have become battlegrounds where knowledge is a commodity to be coveted instead of shared. The concept of intellectual property has been so misconstrued that open-sourcing knowledge is radical. In regard to the neoliberal agenda, it is tantamount to professional pauperdom. The concept of sharing my knowledge, which is only mine because it has first been shared with me, has been ruined by the plutocratic hierarchy responsible for politicizing and commodifying university learning. 

Particularly in higher education, we have allowed knowledge to become a weapon of power wielded in favor of the already powerful. I use “we” here to refer to higher education faculty, staff, and students who adhere to neoliberal ideology—knowingly or unknowingly. Those of us who unknowingly adhere have moved away from teaching with our hearts and only teach with our minds. We are guilty of “dis-membering ourselves, with unhappy consequences for our politics, our work, our hearts” as Palmer (1998) wrote in The Courage to Teach (p. 21). Within ourselves, we are experiencing a mind-body disconnect that has led to organized forgetting (Giroux, 2015). However, one could argue any number of reasons how it has come to this, by which I mean democratic education has become yet another product in the marketplace. I argue by supplanting subjectivity with objectivity (Palmer, 1998) and reproductivity with productivity (Roland Martin, 1985), we have lost sight of our humanity. In this article, I will propose that by placing real value on reproductive processes of society, subjective thought and experience, and the “other,” we can re-imagine a culture in higher education of communal personhood where people activate their collective, democratic power in reclaiming from the clinched fists of their subjugators the freedom to reveal themselves so they may live connected, unafraid lives.
“New Zombies” on Campus
Through aggressive and violent policies passed on the state and federal levels in the United States by politicians who are morphing into and supported by “the new zombies” who are “parasites that suck the resources out of the planet and the rest of us in order to strengthen their grasp on political and economic power and fuel their exorbitant lifestyles,” the university has become a training program meant to indoctrinate the next wave of laborers on whose broken 

backs Giroux’s (2014) “new zombies” will make their riches (p. 9). Public education has been reduced to a “search for high-end profits…[by] private bankers, hedge fund elites, and an assortment of billionaires.” Higher education in public universities is the new marketplace where “biotech, pharmaceutical, and defense industries and a range of other corporations are investing…to rake in profits while influencing everything from how such institutions are governed and define their mission to what they teach and how they treat faculty” (p. 13). The profit-margin has made the university the site of the zombie apocalypse. 

When engaging education with politics, it is apparent critical education, the spirit of learning, which can only be found in truly democratic spaces, is critically endangered. Political democracy in Western countries is political plutocracy. Naturally, the institutions of plutocracies will adapt. The university, which is a Western, plutocratic institution, is no longer used to develop civically minded people connected to one another on any human level. The goal of higher education in a plutocracy is to divide and conquer our collectivist space where thinking, feeling, spirited members of a community are doomed to fail to abide by their duty to “literacy, public service, human rights, and morality.” (Giroux, 2014, p. 13) Striking at the base of democratic society…it’s people…will weaken it, making it susceptible to zombification.
 The way to combat the violence against us as a people is to live as a people, to connect our lives, to recognize the “new zombies” amongst us, resist them without fear, and rise up against them. 

Semantically, it would seem as though we do live connected lives. And by “we” in this case, I intend those of us who identify ourselves as members of a democratic society. Most of us reside amongst and work with people, which indicates proximity, but we do not live in connected ways. However, we do share the experience of suffering years of ideological, political and economic oppression under the neoliberal agenda and have formed a collective fear that keeps us from challenging the status quo so we may preserve the livelihoods allowed us. Thus, we refuse to see what is really “out there,” accept the way things are, and shrug our shoulders at change because it’s the way things have always been done (Palmer, 1998, p. 27). Seemingly, we have already become brainless, lifeless, and spiritless. The ability to overcome our fears relies upon our willingness to claim our space and revalue the subjectivity and reproductivity central to our humanity. We must “re-member” ourselves by “putting ourselves back together, recovering identity and integrity, reclaiming the wholeness of our lives” (p. 21). Developing a communal personhood is integral to “re-membering.”
Communal Personhood
By definition, personhood is “the quality or condition of being an individual person.”
 What personhood actually means, particularly in legal terms, is highly debatable in the United States. 

However, for the purposes of this article, as a feminist Jew, I propose communal personhood from the feminist, Jewish perspective. Plaskow (1990) states:
The conviction that personhood is shaped, nourished, and sustained in community is a central assumption that Judaism and feminism share. For the Jew, for the feminist, the individual is not an isolated unit who attains humanity through independence from others or must contract for social relations. Rather, to be a person is to find oneself from the beginning in community—or, as is often the case in the modern world, in multiple communities. To develop as a person is to acquire a sense of self in relation to others and to critically appropriate a series of communal heritages. (pp. 76-77).
Thus, in accordance with Plaskow’s communal personhood, a truly democratic space is developed. Value is shared equivalently across all people in the community with no expectation on each person in the community to prove their worth. 

The feminist idea that “our self-understandings, our life choices, our expectations of ourselves” are products of “powerful social forces that had molded us from birth.” Without placing value on the “other,” on their feelings and their experiences, Plaskow (1990) asserts we cannot experience nor understand “the connections between what had been laid out for us and our own choices.” We can only “apprehend selfhood” when it is “both shaped by the community and enlarged by common commitment and struggle” (p. 77). This in direct conflict with the neoliberal, patriarchal ideal of Social Darwinism where the individual is the center of the individual’s community and everything proceeds from him. He is the master of his own fate. Any victory is indicative of some special quality unique to him while, at the same time, his failure to be victorious is because of some flaw in him. Under neoliberalism, the only measure by which a person is a success or failure is how much he can produce and how efficiently and cost-effectively he can produce it. If there is no product or the product is invaluable according to the plutocrat who sets the value standard, the individual has failed because he is a failure. In the democratic space where productivity and objectivity are understandably valued, true democracy also relies on communal personhood placing real value on the reproductive processes of society and subjective thought and experience, which are the very human aspects of the people who make possible the democracy.
Reproductive processes
The “new zombies” rely wholly on productive processes. That ideal has infected our campuses. If there is to be no product, no commodity with which money can be made or some extrinsic, tangible value can be attached, then there is nothing of value to be had. Simply put, if knowledge 

cannot equate to dollar signs, then knowledge is not worth pursuing. However, if a sense of communal personhood comes to exist as an integral part of the university, it can become a place where it is safe to attribute equivalent value to reproductive processes. 

Roland Martin (1985) identifies these reproductive processes as a category to include “not simply conception and birth but the rearing of children to more or less maturity and associated activities such as tending the sick, taking care of family needs, and running a household” (p. 6). On the university campus, reproductive processes can mean the rearing of our students to more maturity, being thoughtful of sickness and death in our students’ lives, and understanding married and/or parenting students’ responsibilities to their families. Essentially, by respecting the human in one another, personhood can be “shaped, nourished, and sustained” and the self can come to identify with the community responsible for its development. In turn, the community grows less fearful of the “new zombies,” severely undermining the neoliberal agenda. The ideal measure of success in such a system is that the university “re-members” itself through constructive, reciprocal growth and support amongst faculty, staff, and students. Through such, the university has a shared spirit. 
Subjective thought and experience
This shared spirit cannot be achieved without placing value on subjective thought and experience. Palmer’s assertions in 1998 are still familiar in the current university culture. He states:
[There has been] a “self-protective” split of personhood from practice…encouraged by an academic culture that distrusts personal truth. Though the academy claims to value multiple modes of knowing, it honors only one—an “objective” way of knowing that takes us into the “real” world by taking us “out of ourselves.” 

In this culture, objective facts are regarded as pure, while subjective feelings are suspect and sullied. In this culture, the self is not a source to be tapped but a danger to be suppressed, not a potential to be fulfilled but an obstacle to be overcome. In this culture, the pathology of speech disconnected from self is regarded, and rewarded as a virtue (p. 18).
By invalidating subjective thought and experience, we invalidate the person. When we invalidate the person, we invalidate the self. When we invalidate the self, we invalidate critical thought. And, when we invalidate critical thought, we invalidate knowledge. Knowledge relies on experience. And, experience cannot be completely objective. In a space where communal personhood has developed, subjective thought and experience are welcome. Here, it is safe to  

share with one another the parts of us that are human, which can result in the space well-equipped to better meet the needs of  its community members. 
The “other”
“New zombies” are not able to recognize the members of its community because there is no community. There are only individuals positively or negatively effecting the profit-margin. The only individual of any worth is the individual positively effecting the profit-margin. The “other” has no value. However, the democratic university thrives on diversity…diversity of thought, diversity of programs, and diversity of people. To refuse to recognize the worth of the “other” is to knowingly adhere to the neoliberal agenda. By ignoring the “other,” we surrender the university to the plutocratic hierarchy. The “other,” whether woman, soft scientist, person of color, literature major, transgender man, or philosopher, is as valuable to the university as any white, heteronormative, cisgendered male. We are forced to challenge our norms and become more compassionate when we value the “other.” The “other” shapes the community in a way that it cannot be shaped otherwise. The “other” enriches communal personhood, and in turn, enriches the collective spirit of the community, the spirit the university needs to effectively engage neoliberalism.
The Spirit Regained
By the time the film ended, the sky was completely dark. I returned down the path from which I came, but I detected a different presence surrounding me. I was joined in my mindful walk by students who were no longer rushing to and from class. Save for a few classroom lights glowing in the night, the brick-and-mortar mothers were resting. There was laughter and music floating through the manicured landscapes. The trees were resting peacefully, smiling with relief at the moon. The gargoyles laughter had silenced. There was an underlying sense of peace and tranquility on campus with the “new zombies” nowhere to be seen hunting for its next victim. Surrounding me was a community with a shared purpose, shared knowledge, and shared spirit insistent upon learning about subjects and objects. In the dark, I was unafraid. I was connected to what was happening around me. 

However, it is not enough for me to feel connected. The very nature of a communal personhood is that it requires all members of the community to feel connected. If there is even one person who feels, based on their subjective thought and experience, as if they do not belong, the community, in this case the university community, remains open to marginalization by the neoliberal elite. Democratic education will be susceptible to further denigration without communal personhood. Therefore, we must insist upon valuing ourselves and our students in ways that constructs and supports a community able to harness a collectivist power strong 

enough to sustain the democratic university currently living amongst the undead until “the spirit of learning as a lasting frontier” can, once again, be a beacon.
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       1.	I was on campus to view the documentary “Foreigners in Their Own Land,” which is Episode 1 of the


	“Latino Americans” PBS six-part documentary series.


       2. 	According to Merriam-Webster, “zombification” is the noun form of the verb “zombify,” which means “to


	turn (an active, alert person) into a zombie.” Retrieved from 


	� HYPERLINK "http://www.merriam-webster.com/dictionary/zombify" �http://www.merriam-webster.com/dictionary/zombify�.


       3.	 The definition of “personhood” was not defined online by Merriam-Webster, so I chose the New Oxford


	American Dictionary to define the term.
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